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Greeting from the President of the Swiss Confederation

Working together for vocational education and training
and for a strong economy
The year 2020 marked a historic turning point for the Swiss Federal Institute for Vocational Education and
Training (SFIVET) and therefore for those enrolled in SFIVET’s basic and continuing training courses for VET
professionals: by unanimously adopting the Federal Act on the Swiss Federal University for Vocational
Education and Training (SFUVET Act), the Swiss Parliament has expressed strong cross-party support for
the Swiss VPET system and thus also to our country's economic and education system. The new Act will
confer higher education status to SFIVET, which will allow it to further strengthen its position as a centre of
excellence for vocational education and training.
This is not simply a token piece of legislation, but rather the showcasing of one of Switzerland's strengths:
our economy is characteristically able to adapt to the needs of the market. It owes this ﬂexibility in no
small part to the tenacity of its VPET system. This was particularly evident during the Covid-19 pandemic.
So far, the VPET system has weathered this crisis remarkably well. The Apprenticeship Outlook Task Force
also greatly helped to ensure that young people would be able to continue their apprenticeships and
complete their training even during the challenging lockdown periods. This initiative is the result of the
combined eﬀorts of the Confederation, the Cantons and professional organisations – the three main
partners within the Swiss VPET system –, which once again underscores how important it is for the various
players to work together to create a strong, forward-looking and sustainable economy.
In this context, SFIVET once again played an essential role in 2020 under its new leadership - SFIVET Board
Chairman Adrian Wüthrich and SFIVET Director-General Barbara Fontanellaz. The new higher education
status that comes with the change from SFIVET to SFUVET will make our institution even more eﬀective in
the future.
Guy Parmelin
President of the Swiss Confederation
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Introduction

Present despite social distancing
When the new management duo, SFIVET Board Chairman Adrian Wüthrich and Director-General Barbara
Fontanellaz, were chosen, they had no idea that their ﬁrst year would have been of such historical
importance. They both started two weeks before the ﬁrst national lockdown and had to steer SFIVET
through tumultuous times.
Indeed, 2020 was a historical year for SFIVET not only in terms of the challenges posed by the Covid-19
pandemic, but especially on a political level: by adopting the new Federal Act on the Swiss Federal
University for Vocational Education and Training, the Swiss Parliament has made a strong, cross-party
commitment to ensuring that vocational education and training remains sustainable. As a future higher
education institution, the new entity SFUVET will be even more eﬀectively positioned as a centre of
excellence for the Swiss VPET system.
The tremendous commitment shown by its staﬀ enabled SFIVET to build on the successes of previous
years, particularly in the area of digitalisation. In this way, students, staﬀ and external clients were able to
beneﬁt from SFIVET’s expertise, which has grown and developed steadily over time, for example by
attending webinars on digital tools and skills. As a result, they were able to stay on the ball even during
the weeks of distance learning, distance teaching and teleworking.
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Foreword by the Chairman of the Board

SFIVET helps to ensure that the Swiss VPET system
remains top-notch
Dear reader,
Never before in its almost 50-year history has SFIVET been discussed so fervently and at such length in the
Swiss Parliament. The result is clear: the SFUVET Act was unanimously adopted. This is a strong political
commitment to our institution and to its national mandate in the area of vocational and professional
education and training. With this development, the terms “higher education” and “VPET” will no longer be
opposites but instead will come together in the future Swiss Federal University for Vocational Education
and Training. This fact alone demonstrates the uniqueness of our institution and its unchanging mandate.
We intend to help ensure that the Swiss VPET system continues to meet the needs of learners, employers
and society and that quality remains at the highest standard in the future.
Taking the helm of the SFIVET Board during these turbulent times was an enlightening experience.
However, the transformation of our Institute into a higher education institution and successful navigation
through the headwinds of this unprecedented pandemic were made possible thanks to the many years of
extensive and ongoing work at SFIVET. I would therefore like to take this opportunity to thank my
predecessor, Dr Philippe Gnägi, for his commitment over all these years. The SFIVET Board and the SFIVET
Executive Committee intend to do their utmost to keep our institution on course as we ﬁnalise the
transformation. Working together, we will make sure that our institution lives up to the expectations
expressed during the parliamentary sessions while also taking into account the Federal Council’s strategic
objectives. We intend to show that our institution continues to have its ﬁnger on the pulse of vocational
education and training at all learning locations.
SFIVET took steps to ensure that it was able to continue providing basic and continuing training, even
during the pandemic. Education is very important, particularly in times of crisis, and it must be able to
continue, regardless of changing circumstances. Course participants, their employers and government
agencies understood this, as evidenced by the overall course enrolment ﬁgures for 2020. We all hope for
more normal times in which we can fully grow again on cultural, athletic, economic and personal levels. As
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the new SFIVET Board Chairman, I look forward to more direct personal interaction in the coming months
so that information about VET can be shared even more intensively. Through our concerted action, we
make it possible for the Swiss VPET system to remain top-notch.
Adrian Wüthrich
SFIVET Board Chairman
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Foreword by the Director-General

Evidence-based and highly practical
Dear reader,
What will working life be like in the future? What skills will prepare young professionals for the digital
transformation? SFIVET has always asked such questions, bridging the gap between professionals and
academics. In the wake of the Covid-19 pandemic, these questions have become more pressing than ever.
I am proud to say that SFIVET has greatly contributed to young people’s development and thus to society
as a whole through its pedagogical training programmes, which are both evidence-based and highly
practical.
The Swiss Parliament recognised this contribution in 2020 in their historic decision to adopt the new
SFUVET Act without opposition, thus paving the way for SFIVET’s new status as a higher education
institution. The SFUVET Act is expected to come into force on the Swiss National Holiday in 2021. On that
day, SFIVET will become the Swiss Federal University for Vocational Education and Training (SFUVET). I am
very pleased that our combined eﬀorts have enabled us to reach this milestone.
Concerted action was also needed to overcome the challenges posed by the Covid-19 pandemic. This
ordeal has shown that SFIVET is already well equipped for digitalisation. As a case in point, SFIVET oﬀered
online courses enabling participants to learn how to use the required tools and acquire the corresponding
skills. Vocational school teachers were eager to beneﬁt from SFIVET’s extensive expertise in supporting the
digital transformation. The abrupt switch to distance learning and the full-scale rollout of digital
technologies posed a special challenge to teachers, but also encouraged innovation. For example, many
teachers developed and applied new forms of teaching through distance learning. These approaches can
also be used in hybrid formats in the future.
I am therefore conﬁdent that we are well prepared for the future and hope that you enjoy reading our 2020
Annual Report.
Dr. Barbara Fontanellaz
SFIVET Director-General
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SFIVET becomes SFUVET

Political commitment to higher education status
The year 2020 was a historic one for SFIVET from a policymaking standpoint: the Swiss Parliament
unanimously approved the new SFUVET Act, which includes the basic legislative provisions on tasks,
cooperation with cantons and professional organisations, participation, teaching certiﬁcation and other
qualiﬁcations, structure, personnel legislation, ﬁnancing, federal supervision, penalties and the handling of
personal data. The new Act is expected to come into force on 1 August 2021. When this happens, SFIVET
will become the Swiss Federal University for Vocational Education and Training (SFUVET). Institutional
accreditation should follow about a year later.
The road to this milestone was not any easy one: in early February 2020, the Science, Education and
Culture Committee of the Council of States requested additional clariﬁcations before it would consider the
draft Act. This delay prompted the Swiss Accreditation Council to suspend its review of SFIVET's
accreditation application and request that SFIVET resubmit the application after enactment of the new Act.
SFIVET's project team used the time to press ahead with their work on the self-evaluation report. SFIVET's
Executive Board approved the ﬁrst three chapters, which deal with the vision and course oﬀerings, as well
as the quality assurance strategy.
Another important aspect of accreditation is student participation in decision-making processes. In order to
make this possible, SFIVET created a new Student Council for Basic Training for the German-Speaking
Region of Switzerland on 13 November 2020. In the future, student councils will represent the interests of
students in their dealings with SFUVET. At the same time, a new cooperation ordinance will be drafted to
formalise the participation of the staﬀ assembly, the staﬀ council and student council. The Fees Ordinance
will also be revised on the basis of the new SFUVET Act. In the process, the fees for basic and continuing
training courses will be standardised for all linguistic regions of Switzerland and in some cases adjusted to
market prices.
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Digital transformation

Corona has accelerated the pace of digitalisation
The Covid 19 pandemic has had far-reaching consequences for SFIVET. Like Swiss higher education
institutions, SFIVET had to discontinue face-to-face teaching from 16 March. Students and course
participants were quickly informed through various channels of cancellations, postponements, dates and
other modalities. Thanks to the strong commitment of SFIVET lecturers and its IT team, the switch to
distance learning went relatively smoothly for course participants; it soon became apparent that the
pandemic was not a trigger, but rather an accelerator for digitalisation. Thus, SFIVET oﬀered online courses
on the required digital tools and skills and shared its long-established expertise with partners to help them
with the digital transformation.
While SFIVET as an institution was not unprepared for digital teaching, SFIVET lecturers found the abrupt
changeover to distance learning and the widespread use of digital technologies particularly challenging. In
particular, they considered the lack of personal contact with the course participants to be a shortcoming of
distance learning and also made it more diﬃcult to help participants in their learning. They found this
made it more diﬃcult to help participants in their learning, orient their self-guided study and prepare them
for examinations.
Face-to-face teaching resumed in the autumn semester, but soon the second wave of Covid-related
restrictions required a return to distance learning. Thanks to the experience gained in the spring, those
aﬀected took the changeover in stride and came up with creative solutions: many lecturers developed and
applied new forms of teaching from a distance. Experience has shown that the combination of diﬀerent
methods and (digital) media in particular oﬀers great promise in the future. The challenge here is to
ensure that the new formats do not reinforce existing inequalities between learners, but rather reduce
them. All in all, the pandemic gave the desired digital transformation a certain momentum that is likely to
have lasting impacts.
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Trend report

Upskilling: the federal vocational baccalaureate as a
successful model
Work requirements are changing. New, higher and more advanced qualiﬁcations are in demand
(“upskilling”), especially where new technology eliminates entire areas of work (“deskilling”).
Consequently, the Swiss Observatory for Vocational Education and Training (OBS SFIVET) focussed on
“upskilling” in 2020. At an online conference held on 29 October 2020, OBS SFIVET presented its trend
report on the topic of the federal vocational baccalaureate (FVB) and discussed its research ﬁndings with
representatives of the Confederation, the Cantons, professional organisations and other VPET system
stakeholders.
The trend report clearly shows that the FVB is a successful model and has played a signiﬁcant role in
increasing the proportion of baccalaureate holders since the FVB was introduced in the late 1990s. Almost
one-fourth of the learners surveyed prepared for and obtained their FVB. Around 13% prepared for the FVB
examination during their VET programme (FVB option 1) and around 10% did so after graduation (FVB
option 2). Two-thirds of all FVB holders go on to pursue higher education studies, and 35% of that group
enrol in a study programme in a ﬁeld that is diﬀerent from the one covered in their VET programme.
However, OBS SFIVET’s trend report also notes that in recent years the number of people obtaining an FVB
has stagnated and that FVB holders are also concentrated in a few, more academically demanding ﬁelds.
Moreover, implementation varies greatly from canton to canton. This raises the question of how the
conditions for learners and host companies can be optimised. This is particularly true for the learners who
choose FVB option 1, which places a greater burden on host companies that take these learners on as
apprentices. Nevertheless, the FVB has a very important role to play in preparing the next generation of
skilled workers at various levels. Consolidating the FVB will therefore remain a priority joint endeavour of
the Confederation, the Cantons and professional organisations in the future.
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Basic Training

New training concept proves eﬀective
In 2020, around 1,780 people completed training as VET professionals (particularly vocational school
teachers) at SFIVET – under Corona conditions: during the ﬁrst lockdown in spring, classes had to be
switched to distance learning, and face-to-face classes were also interrupted in the autumn semester
2020/2021. The graduation ceremonies scheduled for 11 September 2020 in the German-speaking region
of Switzerland and for 2 November 2020 in the French-speaking region of Switzerland had to be cancelled.
SFIVET’s response to this situation ensured that all aﬀected students were able to complete their studies
as planned in the summer of 2020.
One of the main priorities for the Basic Training Division was to introduce revised pedagogical training
syllabuses for its study programmes. The year 2020 could be described as test run for the new training
concept introduced in autumn 2019. The revised syllabuses are consistently based on the situation
didactics model and thus enable lessons to be designed to foster skills acquisition through practice. Topics
such as the digital transformation, cultural diversity and bilingual instruction are all included in
pedagogical training. In addition, SFIVET’s pedagogical training modules allow course participants to adapt
their training according to their individual interests and needs. One example of this is the individual
training project that course participants work on from the start of their training to the ﬁnal dissertation.
An initial systematic survey of participants in the new modules conﬁrmed that SFIVET is on the right track
with this new training concept: over 80% of those surveyed expressed their satisfaction with the modules.
Basic Training Division | SFIVET
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Students – Teachers and vocational trainers
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Bachelor and Master of Science in VET

Solid expertise in modern vocational education and
training
SFIVET’s Bachelor’s and Master’s programmes position it as a national and international leader in the area
of vocational education and training. This has also been made possible thanks to its forward-looking stance
on digitalisation, which is reﬂected in its new Bachelor of Science (BSc) in Vocational Education and
Training programme. This four-year part-time programme is unique in Switzerland. The programme drew
19 ﬁrst-year students when it was ﬁrst introduced in the 2019/2020 academic year. Two-thirds of those
students continued their studies with great dedication and enthusiasm. Feedback on the study programme
has been very good: the programme modules received positive reviews both in formal teaching
evaluations and in informal feedback from students. Also worth mentioning are the digital learning
platforms that were included in the various modules of the Bachelor’s programme. These platforms were
made possible thanks to third-party funding from Swissuniversities. The decline in the number of students
can be explained by the challenges associated with working and studying at the same time and by the
Covid-related restrictions. The programme director has now introduced various measures to reconcile
study and work commitments.
Enrolment in the three-year Master of Science (MSc) in VET programme remained stable in 2020, with 42
students enrolled. Twelve students successfully completed the programme.
One highlight of the academic year was a trilingual workshop on knowledge transfer on 6 November 2020.
Organised in partnership with SFIVET’s International Relations Division, this workshop had to be held online
due to the Covid-19 situation. Participants discussed various approaches to information sharing, practical
implementation and associated challenges. This event was open to everyone and drew considerable
interest from MSc students, SFIVET staﬀ and outside participants.
Master of Science in Vocational Education and Training | SFIVET
Bachelor of Science in Berufsbildung | SFIVET
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Occupational activity of graduates and students of the MSc in VET by sector
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Continuing Training

Training for practitioners – training with a lasting
impact
SFIVET’s certiﬁcation courses, continuing training programmes and courses for examiners are continuously
adapted in response to changes taking place in the education landscape and working life. Surveys of
participants from the 2019/2020 academic year bear testimony to the high standard of training provided:
over 80% of respondents stated that they were very satisﬁed.
The year 2020 saw the further expansion of continuing training courses on digitalisation in VET. The strong
demand for the CAS “Digital Learning” course shows that training content addresses the current needs of
vocational school teachers. In 2020, the SFIVET Board adopted the training plan and the SFIVET Executive
Board approved the modules for the highly adaptable CAS, DAS and MAS modules “Specialisation in
Vocational Education and Training” as well as for the CAS courses “Bilingual Instruction” and “Support and
coaching”.
The Continuing Training Division’s decision to adapt most of its courses to distance learning and online
formats led to a veritable boom in enrolment ﬁgures (2020: 8408; 2019: 4335). Nevertheless fewer
participants completed their continuing training programmes (2020: 195; 2019: 289). While it was possible
to teach the certiﬁcation courses online, some modules simply could not be adapted to the distance
learning format in such a short period of time. Practical training options were also limited. Moreover, many
vocational school teachers experienced extra workload as a result of the pandemic conditions, which made
it more diﬃcult for them to ﬁt continuing training into their work schedule. Covid-related restrictions also
reduced enrolment ﬁgures for examiner training courses (2020: 5657; 2019: 7031). In contrast,
operational cooperation with professional organisations went very smoothly, e.g. in the planning and
elaboration of examiner training courses.
To facilitate the transition to distance learning and teaching, SFIVET organised several webinars on digital
skills and tools through its Trans:formation programme. The Continuing Training Division also oﬀered
courses that could be tailored to suit the individual needs of schools or institutions, and these courses
drew considerable interest.
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Research & Development Division

Research for VET professionals
The Research & Development Division reached a new record in 2020: it acquired numerous new projects
and was involved in a total of 58 projects (2019: 44). Among these, special mention should be made of a
SERI-funded project on interactive technologies in skills training, which is being carried out in cooperation
with the University of Applied Sciences and Arts of Southern Switzerland (SUPSI). It is also gratifying to
note that a new project supported by the Swiss National Science Foundation (SNSF) could be acquired: this
is a project examining the impact of training conditions in host companies on the subsequent educational
and career trajectories of learners.
These two examples illustrate how SFIVET research addresses key issues relating to vocational education
and training. This practical focus is also reﬂected in numerous third-party funded projects. As a case in
point, the Canton of Zurich Oﬃce for Upper-Secondary Education and Training commissioned SFIVET to
assess the need for VET advisory services. This study was completed during the reporting year and
included the recommendation that a speciﬁc coaching centre and website be created so that workplace
trainers and learners would have a contact point to discuss challenging situations. Several SFIVET studies
also covered digital forms of teaching and learning, underscoring the fact that SFIVET researchers are in
tune with the times and are aware of the latest developments. For example, a study was conducted on the
switch to distance learning at professional education institutions. The results of this study were provided to
the professional education institutions in question as well as to several media outlets to reach a broader
audience.
Despite the Corona pandemic, SFIVET researchers continued to take part in various (online) conferences in
Switzerland and abroad in 2020. Through their publications, they also actively contributed to the transfer
of knowledge and greater visibility of their research ﬁndings. The social relevance of these ﬁndings is
evidenced, among other things, by the extent of media coverage: one example of this is the fourth OBS
SFIVET Trend Report, which was presented at an online conference in October 2020 and was covered by
various print and online media outlets.
Research and development | SFIVET
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Number of publications, divided into scientiﬁc and transfer publications
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Centre for the Development of Occupations

Future-prooﬁng education and training for tomorrow’s
professionals
The Centre for the Development of Occupations (CdO) helps professional organisations, training
programme sponsors, vocational schools and cantonal and federal authorities to review and revise training
programmes. It also provides services adapted to the speciﬁc needs of clients. Despite the Covid-19
restrictions, CdO staﬀ was able to maintain personal contact with their clients throughout the year.
In the area of vocational education and training, CdO pursued the following activities in 2020: it provided
assistance with revision of a VET programme relating to public transport, which entailed handling the
operational aspects required to prepare a competence proﬁle and develop a new training plan. CdO also
helped the Swiss Association of Electrical Utilities Companies to review and revise a training programme
for powerline technicians. This involved drawing up a new competence proﬁle and a developing a new
training plan. In addition, a group event was organised to review and revise the training programme for
hairdressers. CdO also worked with vocational schools specialised in the watchmaking industry to draft and
introduce a revised training plan and VET ordinance for micromechanics technicians. Vocational school
teachers were then given a corresponding refresher course. In addition, CdO provided assistance with the
training programme for customer service agents. This work entailed introducing a new VET ordinance and
preparing a new qualiﬁcation procedure.
In the area of professional education, CdO helped the Swiss Association of Insurance Professionals to
partially revise their federal professional examination. This work involved changing the examination rules
and guidelines to bring them in line with the latest requirements. In addition, several workshops and group
events were held, which gave rise to a new training programme for insurance brokers.
In the year 2020, CdO handled a total of 242 projects, surpassing the results of the previous reporting
year. These activities mainly consisted of advisory and service mandates and implementation projects. The
Confederation, the Cantons and professional organisations greatly appreciate the high quality of the
services provided: according to a recent evaluation, CdO achieved a nearly 100% satisfaction rate.
Centre for the Development of Occupations | SFIVET
19

Number of projects by type
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International

Expertise beyond borders – even online
Switzerland’s dual-track VET system is perceived as the international gold standard and Swiss VET
expertise is in demand worldwide. Accordingly, SFIVET pressed ahead with its activities even in 2020.
Unlike in previous years, pandemic-related restrictions prevented SFIVET from receiving foreign
delegations. It nevertheless maintained an international presence. As a case in point, SFIVET signed a
cooperation agreement with Movetia to expand SFIVET’s mobility activities and signed another with the
TVET Academy of the German Agency for International Cooperation (GIZ) to train VET experts. SFIVET
cooperation with the International Labour Organization (ILO) also intensiﬁed: SFIVET teamed up with the
ILO’s International Training Centre (ITCILO) to provide two training courses. The ﬁrst was a one-week
course on “Management of Vocational Training Centres” held on the ITCILO campus in Turin, Italy, which
drew around 30 international participants; the second was the ﬁve-week online training course “Académie
sur l’apprentissage de qualité”, which drew nearly 100 participants. In addition, an ILO contract with
Burkina Faso was successfully ﬁnalised and a mandate for the development of a “Digital Toolkit for Core
Skills” was obtained.
Various activities could be carried out online despite the challenging situation. Examples include initiatives
with Peru (SECO project), Serbia (SDC project), Burkina Faso (SDC) and Northern Macedonia (SDC).
Cooperation with the Global Apprenticeship Network (GAN) was also successfully launched in the form of a
webinar for Argentina held in November.
SFIVET was also invited to take part in various online conferences to present the Swiss VPET system and
explain the role played by SFIVET. This included two invitations from China, the ﬁrst from the China
Education Association for International Exchange (CEAIE) for an event held in April and the second from
the Nanjing Vocational University of Industry Technology in China for an event held at the end of May.
Members of the SFIVET Board, the SFIVET Director-General and heads of SFIVET divisions also met with
representatives of Swiss federal agencies SERI, SDC and SECO. Finally, SFIVET took part in various
meetings of the federal government’s coordination group for international cooperation in vocational and
professional education and training.
Swiss International VET Academy courses could not be held physically in 2020. They have since then been
21

revised and will be oﬀered in an online format in 2021.
International Relations | SFIVET
Number of delegations, representations and coordination activities, projects and mandates
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Services

Improving the quality of services rendered to
employees
The ongoing process of digitalisation and technological change shaped the activities of the Services
Division in 2020. For example, the IT team had its hands full dealing with the challenges posed by the
switch to teleworking and distance learning. The widespread introduction and use of Microsoft Oﬃce 365
and Teams facilitated virtual collaboration, and the corresponding tools were also put to good use in
distance learning. The same applied to the new laptops purchased for the Lausanne, Lugano and Zollikofen
sites. A factsheet was prepared to provide teleworking employees with tips on how to work securely from
home. This was done to ensure that the changeover would not only work from a technical standpoint, but
also satisfy data protection requirements.
Data security will also be covered in the ICT strategy to be developed. In addition, the SFIVET Executive
Board decided to commission an evaluation of the IT architecture. The evaluation ﬁndings will provide an
initial basis for this strategy. At the beginning of 2021, a corresponding call for tenders will be issued for
this purpose.
In order to improve and facilitate work with the Information Manager (IM), which is SFIVET’s central
administration platform, the Services Division redesigned the various roles and processes in 2020. IM key
users will remain the ﬁrst point of contact for questions from users regarding their day-to-day use of the
system. Any additional requirements will be handled through a structured change process that takes into
account the needs of as many people as possible. This change process will be coordinated by a system
owner. In the second half of the year, training sessions on the various changes were held for the
employees concerned.
Moreover, SFIVET has been committed to an Open Access strategy for some time and wants to keep all its
academic publications saved on a centralised server in the future. To familiarise those aﬀected by these
changes, the Open Access Unit organised a webinar on 19 November 2020 to clarify practical aspects
relating to how and where to submit publications and corresponding data. This measure ensures that
SFIVET publications will be made accessible to a wide range of users on the SFIVET website and via the
digital library ReroDoc.
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Human Resources

Fostering gender equality and equal opportunities
Committed employees are the backbone of every institution. In order to provide them with optimal support
during the pandemic year 2020, SFIVET management took various steps. In May, for example, a new
contact point was created on the intranet for all matters relating to teleworking. A website was also set up
with content intended to provide inspiration, entertainment and variety to employees working from home.
In addition, a contact person was designated to handle emergencies even outside normal working hours.
Since June 2020, the Care Centre has been oﬀering all employees advice and support in the event of workrelated or personal problems. The Care Centre also acts as an interface with social insurance oﬃces.
SFIVET attaches great importance to gender equality, diversity, inclusion and equal opportunities. In 2020,
SFIVET management adopted a new set of guidelines on inclusive language. The guidelines raise
awareness among all employees of the need to consider their own use of language. They also provide
suggestions on respectful language for everyday use.
SFIVET partnered with the Swiss Centre for Upper-Secondary Education (ZEM CES) to launch a new AMELIA
mentoring programme for women in August 2020. This programme combines individual mentoring with
professional development and networking events and encourages participants to take on leadership
responsibilities.
During the ﬁrst lockdown, it became apparent that working conditions posed major challenges for
employees. The concerns in this regard have already been taken into account in teleworking guidelines.
The employee survey conducted by SFIVET management in September had a very high response rate of
nearly 81% and showed that job satisfaction at SFIVET is high despite the diﬃcult conditions caused by the
pandemic. The results also conﬁrm that employees identify strongly with SFIVET and that many of them
are very enthusiastic about their work. However, the survey results also show a need for action. At the
management meeting held in November 2020, possible action points were discussed and initial measures
formulated for subsequent elaboration in 2021. SFIVET employees were given online presentations in
December to inform them of the results and subsequent steps to be taken.
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Overview of SFIVET staﬀ

to the organisation chart
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Finance

Financial statement
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SFIVET's 2020 Financial Statement closed with a budget loss of CHF 796,000 based on an operating
income of CHF 48,478,000 and operating expenses of CHF 49,274,000. A budget surplus of CHF 1,807,000
was achieved in the previous reporting year. This outcome was the result of a combination of lower income
(Covid-19) and higher costs for personnel and IT. The higher personnel costs can be explained by the
larger number of employees (resource-intensive strategic projects) and the need to set aside provisions for
vacation and ﬂexitime credits. The increase in IT costs was due in particular to the replacement of laptops.
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According to Article 32 of the Ordinance of 14 September 2005 on the Swiss Federal Institute for
Vocational Education and Training (SFIVET Ordinance; SR 412.106.1, status on 20 June 2017), SFIVET may
allocate no more than the equivalent of 10% of each year’s budget to reserves. Grants are not included in
the calculation.
Reserves are used to oﬀset losses as well as to ﬁnance projects and planned capital expenditure.

5.1 General information
The Swiss Federal Institute for Vocational Education and Training (SFIVET) is a public institution with its
own legal personality and registered oﬃce in Berne (Art. 2 of SFIVET Ordinance; SR 412.106.1).
According to Article 25 of the SFIVET Ordinance, the Federal Council establishes the SFIVET Board’s
strategic objectives. On 9 November 2016, the Federal Council adopted the strategic objectives to be
pursued by the SFIVET Board for 2017-2020.
5.2 General information about SFIVET
Legal form

Public institution with its own legal personality

Activities

SFIVET is the Confederation’s competence centre for teaching and research in vocational
pedagogy, upper-secondary-level vocational education and training, tertiary-level
professional education and the cyclical review and revision of the training content of VET
programmes for the whole of Switzerland. SFIVET’s activities include the following:
• Provision of basic training to VET professionals
• Provision of continuing training to VET professionals
• Research and development in the VET ﬁeld
Provision of services (particularly in relation to the cyclical review and revision of the
training content of VET programmes)

Locations

Lausanne, Lugano und Zollikofen

No. of employees at
the end of 2020

188 (in FTEs)
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5.3 Generally accepted accounting principles
The present ﬁnancial statement was prepared in accordance with the accounting principles set forth in the
SFIVET Ordinance, namely materiality, clarity, consistency and no-netting. It is also compliant with the
accounting standards set forth in the Federal Act of 7 October 2005 on the Federal Financial Budget
(Financial Budget Act, FBA; SR 611.0).
Materiality
All information needed for a quick and comprehensive assessment of current assets, ﬁnances and earnings
should be disclosed.
Clarity
Information must be clear and comprehensible.
Consistency
Bookkeeping and accounting records should remain unchanged over an extended period of time wherever
possible.
No-netting
The full amounts of revenue and expenses must be presented separately, without oﬀsetting against each
other.
Balancing and valuation
Balancing and valuation principles are determined on the basis of established accounting principles.
Foreign currency
SFIVET’s Financial Statement for 2020 is presented in Swiss francs (CHF).
Items in foreign currencies are converted to Swiss francs at the closing rate for the transaction in question.
Monetary assets and liabilities in foreign currencies are converted to Swiss francs at the closing rate on the
balance sheet date and any exchange diﬀerences are reported in the income statement.
Revenue entries
Revenue entries use the date when goods are delivered or services rendered.
If the point in time is a determining factor (e. g. date when a decision is reached or an authorisation is
given), then the entry will be based either on the date when the service is rendered or the date when the
decision is reached.

Cash
This includes cash and cash equivalents with a maturity period of 90 days or less (incl. time deposits),
which can be readily converted to hard cash at any time. Cash is reported at nominal value.

Accounts receivable
The reported amounts correspond to invoiced amounts minus a lump-sum adjustment (for bad debts).

Property, plant and equipment
Property, plant and equipment (PP&E) are valued at the acquisition or production cost and depreciated on
the income statement on the basis of the estimated useful life as indicated below
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Land/buildings

None

Movable assets

5 years

Machines and equipment

5 years

Oﬃce machines

5 years

Vehicles

5 years

Computer hardware

3 and 5 years

Computer software

3 years

The principle of individual valuation applies (Art. 50 para. 3 FBA). According to Art. 56 para. 1 let. b of the
Financial Budget Ordinance of 5 April 2006 (FBO; SR 611.01), movable assets must be capitalised when
they reach the capitalisation limit of CHF 5000. Accounting rules do not permit the bundled capitalisation
of computer hardware.
Fixed assets are reported as property, plant and equipment if the acquisition value exceeds CHF 5000. If
the acquisition value is lower, then the ﬁxed assets are directly reported as overhead.
Intangible assets
Computer software is listed under ﬁxed assets (PP&E). Other than this, SFIVET has no other intangible
assets.
Accounts payable trade
Accounts payable trade are estimated at nominal value.
Provisions
Provisions are established when a past event gives rise to a liability that is likely to cause a drain on
resources and when the amount of that liability can be reliably determined. If the drain on resources
associated with a given liability is deemed unlikely, then this liability is referred to as a contingent liability.
Provisions have only been established to cover anticipated costs associated with risk events that have
already occurred. No provisions have been established for potential risk events in the future.
At the end of the year, provisions are established to cover untaken annual leave, untaken days oﬀ, unused
ﬂexitime, overtime and other time credits.
Equity
According to Article 32 of the SFIVET Ordinance (SR 412.106.1), SFIVET may allocate no more than the
equivalent of 10% of each year’s budget to reserves.
Reserves are used to oﬀset losses as well as to ﬁnance projects and planned capital expenditure
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5.4 Explanations of balance sheet
I Cash

II

Accounts receivable

Trade receivables include registration fees and tuition for courses oﬀered by the Basic Training Division as
well as fees charged by the Continuing Training Division. It also includes services provided by the
Continuing Training Division and the Centre for the Development of Occupations as well as contributions
for ongoing projects carried out by the Research & Development Division. The decrease of CHF 226,000 is
mainly due to the fact that SFIVET billed fewer services in December 2020 compared to the same period in
the previous year.
Other accounts receivable totalling CHF 82,000 include advances to suppliers, claims for loss of income
insurance in the event of illness and the occupational pension fund.
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III

Accrued income

This entry includes services provided in 2020 that will be billed in 2021.
IV

Property, plant and equipment

The purchase of assets worth more than CHF 5000 is entered here. The purchase of assets worth less than
this amount is directly entered as expenditure.
The total decrease of CHF 102,000 is exclusively due to depreciation.
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V

Current liabilities

Current liabilities for social insurance and VAT stand at CHF 1,335,000. This amount also includes
payments to the state pension fund and occupational pension fund totalling CHF 1,232,000 that were paid
in January 2021.
VI

Deferred income

The item ‘Accruals for external lecturers’ is roughly the same as the previous year. The increase in the
item ‘Accrual of earnings’ can be explained by the fact that more invoices were issued in 2020 for work to
be done in the following year than was the case in the previous reporting year. The decrease in the item
‘Miscellaneous accrued expenses and deferred income’ was made possible in part because most of
SFIVET’s suppliers managed to submit their invoices for the year 2020 in a timely fashion and because
SFIVET had fewer obligations in connection with personnel changes in 2020. On the other hand, this item
also includes the accrual of the partial repayment of CHF 333,000 of the federal ﬁnancial contribution. This
was because operating income for 2019 pushed SFIVET’s reserves beyond the maximum threshold of 10%
of the given annual budget (SFIVET Ordinance; SR 412.106.1).
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VII

Provisions

At the end of the year, provisions are made for annual leave, rest days, ﬂexitime hours, over time and
other time oﬀ (e.g. loyalty bonus) that remained unused by the end of the year. Targeted measures were
taken in the reporting year, enabling total provisions to be increased by CHF 457,000. For one thing, this is
related to resource-intensive strategic projects such as Trans:formation (digitalisation), accreditation,
SFIVET staﬀ regulations and the new SFIVET Act. In addition, the increase in provisions is attributable to
the additional work that had to be done in response to the Covid-19 situation, incl. the switch from face-toface to digital distance learning.
5.5 Explanations of income statement
VIII Revenue from services and research projects

Revenue from services and research projects stands at CHF 3,048,000, which constitutes an decrease of
CHF 292,000 with respect to the previous reporting year. The decrease is mainly due to the fact that the
Research & Development Division secured less third-party funding as a result of the Covid-19 situation.
The Basic Training Division, for its part, was able to continue providing its services and courses online.
Despite this measure, planned third-party projects had to be postponed until 2021 and 2022. The services
rendered by the Centre for the Development of Occupations (CdO) and the Continuing Training Division
were also aﬀected because professional organisations and vocational schools changed their priorities in
response to the Covid-19 situation. In addition, several international projects pursued by SFIVET
37

management could not be carried out as planned. On the other hand, the Research & Development
Division managed to secure greater third-party funding, particularly for SNSF projects.
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IX

Revenue from fees

Revenue from fees was CHF 233,000 lower than in the previous year. The decrease reported by the
Continuing Training Division is due in particular to the fact that most of the certiﬁcation courses could not
be held because of government measures taken in response to Covid-19. In addition, SFIVET management
had to cancel the planned Swiss VET programmes (reported under the item “Miscellaneous revenue from
fees”).
X Operating subsidies from the Confederation

Based on Art. 48 of the Federal Act of 13 December 2002 on Vocational and Professional Education and
Training (VPETA, SR 412.10) and on Art. 29 para. 1 let. a of the SFIVET Ordinance of 14 September 2005
(SR 412.106.1), the Confederation provides operating subsidies to help pay for SFIVET activities and
leasing costs.

The federal operating subsidy was roughly the same as in the previous year.
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XI

Personnel costs

SFIVET increased the number of jobs compared to the previous reporting year by 12 positions, bringing the
total up to 188 full-time equivalents by year-end. Overall, personnel expenses exceeded the previous
year's level by CHF 1,722. The increase in the «Salaries and wages» item is due to several factors:
individual wage increases and inﬂation; additional costs arising from having hired more employees; and
the need to set aside provisions for vacation and ﬂexitime hours. Most of the newly issued employment
contracts were ﬁxed-term contracts for resource-intensive strategic projects such as the Trans:formation
project (digitalisation) and accreditation. The Covid-19 situation reduced revenue levels, which
subsequently led to lower costs for the «External lecturers/project partners» item. The higher social
insurance costs mainly came about because there were more employees and this increased overall
personnel costs. The decrease reported in the «Personnel expenses» item was due to Covid-19 travel
restrictions.
XII Property expenditure

Property expenditure decreased by CHF 19,000 compared to the previous reporting year. The decrease
reported for ‘Rental incl. ancillary costs’ was due to refunding of ancillary costs. The decrease in ‘Rental of
other classroom space’ came about because of cancellation of planned courses that would otherwise have
taken place. In contrast, an increase in costs was reported for the ‘Maintenance and cleaning of rented
property’ item.
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XIII

Administrative expenses

Administrative expenses were CHF 69,000 lower than in the previous year. The higher costs for the item
‘Telephone and data communications’ are attributed to the higher usage of the SWITCH module during the
Covid-19 period. The costs reported under the item ‘Printed material and publications’ and the item
‘Furniture, oﬃce supplies and equipment’ were lower, however.
XIV

IT costs

IT costs were CHF 783,000 higher than in the previous year. This is due to the fact that replacement
laptops had to be purchased (‘Computer hardware’ item) after the end of their ﬁve-year cycle. The
changeover to home oﬃce (Covid-19) required additional hardware purchases (expansion of the network
security infrastructure, monitors, keyboards, headphones) as well as additional licences (for SWITCH,
Zoom, M365, etc.). These additional costs are reported under the item «Computer software, licences and
hosting».
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XV

Financial result

5.6 General comments
Auditing fees (BDO, Bern) in the reporting year amount to CHF 25,000 (previous year: CHF 18,000)..
Leasing obligations

There are no more leasing obligations.
Several liability
SFIVET jointly manages the «fordif» continuing training programme with the University of Geneva, the
University of Lausanne and the University of Teacher Education of the Canton of Vaud. Several liability
may arise as a result of this partnership.
Events after the balance sheet date
Since the balance sheet date, no events have occurred that would have an impact on the information
presented in the Financial Statement for 2020.
Zollikofen, 30 March 2021

Adrian Wüthrich
SFIVET Board Chairman

Barbara Fontanellaz
Head of Services, ad interim
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Carrying out a risk assessment
The SFIVET Council and the Executive Board have systematically identiﬁed the risks that could have an
impact on the assessment of SFIVET's ﬁnancial statements and assessed them on the basis of the extent
of damage and probability of occurrence for selected risks. Based on the annually updated risk overview,
the most important risks are systematically processed according to their risk potential and eliminated or
reduced as far as possible.
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Report of the statutory auditor

Report of the statutory auditor on the ﬁnancial
statements
Report of the statutory auditor
To the Board of Swiss Federal Institute for Vocational Education and Training SFIVET, Zollikofen
Report of the Statutory Auditor on the Financial Statements
As statutory auditor, we have audited the accompanying ﬁnancial statements of Swiss Federal Institute for
Vocational Education and Training SFIVET, which comprise the balance sheet, income statement,
statement of cash ﬂows, a change in equity statement and notes for the year ended 31 December 2020.
Board SFIVET Responsibility
The SFIVET Board is responsible for the preparation of these ﬁnancial statements in accordance with the
requirements of Swiss law and the SFIVET Ordinance (SR 412.106.1), the Financial Budget Act (FBA, SR
611.0) and the Financial Budget Ordinance (FBO, SR 611.01). This responsibility includes designing,
implementing and maintaining an internal control system relevant to the preparation of ﬁnancial
statements that are free from material misstatement, whether due to fraud or error. The SFIVET Board is
further responsible for selecting and applying appropriate accounting policies and making accounting
estimates that are reasonable in the circumstances.
Auditor’s Responsibility
Our responsibility is to express an opinion on these ﬁnancial statements based on our audit. We conducted
our audit in accordance with Swiss law and Swiss Auditing Standards. Those standards require that we plan
and perform the audit to obtain reasonable assurance whether the ﬁnancial statements are free from
material misstatement.
An audit involves performing procedures to obtain audit evidence about the amounts and disclosures in
the ﬁnancial statements. The procedures selected depend on the auditor’s judgment, including the
assessment of the risks of material misstatement of the ﬁnancial statements, whether due to fraud or
error. In making those risk assessments, the auditor considers the internal control system relevant to the
entity’s preparation of the ﬁnancial statements in order to design audit procedures that are appropriate in
44

the circumstances, but not for the purpose of expressing an opinion on the eﬀectiveness of the entity’s
internal control system. An audit also includes evaluating the appropriateness of accounting policies used
and the reasonableness of accounting estimates made, as well as evaluating the overall presentation of
the ﬁnancial statements. We believe that the audit evidence we have obtained is suﬃcient and
appropriate to provide a basis for our audit opinion.
Opinion
In our opinion, the ﬁnancial statements for the year ended 31 December 2020 comply with Swiss law as
well as with the SFIVET Ordinance (SR 412.106.1), the Financial Budget Act (FBA, SR 611.0) and the
Financial Budget Ordinance (FBO, SR 611.01).
Report on Other Legal Requirements
We conﬁrm that we meet the legal requirements on licensing according to the Auditor Oversight Act (AOA)
and independence (article 728 Code of Obligations (CO) and that there are no circumstances incompatible
with our independence.
In accordance with article 728a para. 1 item 3 CO and Swiss Auditing Standard 890, we conﬁrm that an
internal control system exists, which has been designed for the preparation of ﬁnancial statements
according to the instructions of the SFIVET Board.
We recommend that the ﬁnancial statements submitted to you be approved.
Berne, 30 March 2021
BDO Ltd

ppa. Stefan Schmied
Auditor in Charge
Licensed Audit Expert

ppa. Fabian Mollet
Licensed Audit Expert
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Project list

Research & Development projects
National Research & Development
Grundlagen zum Umgang mit digitalen Lehr- und Lernformen im Rahmen von
Anerkennungsverfahren von Bildungsgängen
Dr. Sonja Engelage
01.11.2019–31.08.2020
Institutioneller Wandel in der Schweizerischen Berufsbildung: Strukturen und
Institutionalisierungsarbeit der Organisationen der Arbeitswelt
Alexandra Strebel
01.09.2015–31.08.2020
GOVPET: Governance in Vocational and Professional Education and Training
Prof. Dr. Carmen Baumeler
01.07.2015–31.12.2020

Research area 1 – Teaching and learning within the VPET system
Sviluppo della piattaforma internet e-LLD (Lern- und Leistungsdokumentation) per apprendisti
cuochi
Prof. Dr. Alberto Cattaneo
31.01.2015–31.01.2023
Digital transformation in Swiss vocational schools. Facilitating and hindering factors in the
digitization process of vocational schools
Chiara Antonietti
01.08.2020–31.07.2024
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Eﬀects of video annotation on learning and professional development
Alessia Evi-Colombo
01.03.2017–28.02.2021
Visual languages, annotations and observation in vocational professions and education
Alessia Eletta Coppi
15.07.2017–30.06.2021
ViSuAl: Video supported collaborative learning: bridging school and practice
Prof. Dr. Alberto Cattaneo
01.01.2018–31.12.2020
STILLLearning – Innovative training solutions for learning at work in disruptive industries
Prof. Dr. Alberto Cattaneo
01.10.2020–30.09.2022
Dual-T (3. Phase B): Technology-Enhanced modular Learning Journal System (TELJS) for an
orchestrated Erfahrraum
Prof. Dr. Alberto Cattaneo
01.01.2017–30.06.2021
Compétence numérique des enseignant-e-s de formation professionelle
Prof. Dr. Alberto Cattaneo
01.01.2020–31.07.2022
DigiTrasII: Digital transformation in upper secondary schools. Identifying directions and key
factors for technology-related school development
Prof. Dr. Alberto Cattaneo
01.08.2020–31.07.2024
Qualité de la formation professionnelle, tensions de rôle et conséquences chez les apprenti-e-s
Matilde Wenger
01.07.2020–31.01.2022
Déﬁnir la qualité de la formation professionnelle : une analyse entre conceptions d’acteurs du
terrain et institutionnels
Florinda Sauli
01.02.2019–30.06.2022
La qualité de la formation professionnelle initiale : comment les acteurs de la formation la
conçoivent-ils?
Prof. Dr. Jean-Louis Berger
01.02.2018–01.02.2021
Dimensionen von Lernkulturen: Fallstudien zu beruﬂichem Lernen in innovativen Unternehmen
Prof. Dr. Antje Barabasch
01.03.2018–31.12.2021
Transversale Kompetenzen von Bankfachspezialisten fördern
Prof. Dr. Antje Barabasch
19.06.2020–31.12.2022
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Neue Lernkultur und sich verändernde Rolle der Berufsschullehrperson im Berufsfeld
Wirtschaft und Verwaltung
Prof. Dr. Antje Barabasch, Anna Keller
01.01.2017–30.06.2021
Berufsfelddidaktik in der Schweiz: Aufbau der wissenschaftlichen Kompetenzen
Prof. Dr. Antje Barabasch, Prof. Dr. Carmen Baumeler
01.01.2017–31.12.2020

Research area 2 – Integration in VPET and the labour market
AGORA – In the heart of apprenticeship: when a large audience experiences training in a
company
Prof. Dr. Nadia Lamamra
01.06.2019–31.05.2021
Bilan et perspectives du système de surveillance et accompagnement de l’apprentissage et du
rôle des commissaires professionnels
Prof. Dr. Isabelle Caprani, Dr. Kerstin Duemmler
01.09.2020–30.04.2021
Négociation des identités professionnelles: Apprenti-e-s en commerce de détail,
automatisation et maçonnerie
Prof. Dr. Isabelle Caprani, Dr. Kerstin Duemmler
01.01.2018–31.10.2021
Anrechnungspraxis von Bildungsleistungen an höheren Fachschulen
Prof. Dr. Carmen Baumeler, Dr. Deli Salini, Dr. Patrizia Salzmann
15.10.2019–15.10.2020
Auslegeordnung «Anrechnung von Bildungsleistungen in der beruﬂichen Grundbildung»
Dr. Sandrine Cortessis, Dr. Deli Salini, Dr. Patrizia Salzmann
19.11.2019–31.12.2020
RE-CARE
Dr. Deli Salini
01.08.2020–31.07.2021
Digitalization and transmission of clinical information in nursing: implications and perspectives
(digi-care)
Dr. Deli Salini, Dr. Patrizia Salzmann, Prof. Dr. Ines Trede
01.10.2020–31.10.2023

Research area 3 – Strategic planning of VET
Skills der Zukunft für die Assekuranz. Studie für den Schweizerischen Versicherungsverband
(SVV)
Prof. Dr. Ursula Scharnhorst, Prof. Dr. Jürg Schweri
03.11.2020–25.02.2021
Studie zum Wert von Ausbildungen auf dem Schweizer Arbeitsmarkt
Dr. Andreas Kuhn, Prof. Dr. Jürg Schweri
17.08.2020–31.05.2021
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4. Kosten-Nutzen-Erhebung der beruﬂichen Grundbildung aus Sicht der Betriebe (KNBB) Dritte Ergänzung zur Oﬀerte WTO-Ausschreibung 127290
Alexander Gehret, Prof. Dr. Jürg Schweri
01.08.2019–31.03.2020
Drei Beiträge in angewandter Mikroökonomie mit einem Fokus auf die Berufsbildung
Manuel Aepli
01.01.2018–30.01.2020
The role of training ﬁrms for apprentices’ transition to tertiary education and work — a
longitudinal study
Prof. Dr. Jürg Schweri
01.09.2020–31.08.2024
Die Rolle der Ausgestaltung der beruﬂichen Grundbildung für den frühen Berufsverlauf
Miriam Groenning
01.04.2019–01.03.2021
Le développement de la formation professionnelle à Genève et Bâle-Ville dans les années
1950—1980
Jackie Rosa Vorpe
01.10.2018–30.09.2021
Die höhere Berufsbildung in der Schweiz – Chancen und Perspektiven
Fabian Sander
02.09.2015–31.08.2020
The role of vocational speciﬁcity and skill demand in explaining long-term labour market
outcomes of people with VET
Prof. Dr. Irene Kriesi
01.05.2019–30.04.2022
L'évolution de la formation professionnelle en Suisse entre cadre fédéral et diﬀérences
cantonales. Les années charnières de 1950 à 1970
Dr. Lorenzo Bonoli
01.10.2018–30.09.2021
Der Übergang vom konventionellen Unterricht zum Fernunterricht in der höheren
Berufsbildung
Prof. Dr. Ines Trede
10.08.2020–31.01.2021
Übertrittsquote FaGe-HF Pﬂege, Kanton Bern. Situations- und Bedarfsanalyse in den Betrieben
Prof. Dr. Ines Trede
01.11.2019–30.11.2020
Bürokratieabbau in den Lehrbetrieben (BB2030)
Prof. Dr. Ines Trede
08.11.2019–31.03.2021
Befragung der Lernenden FaGe, Studie im Auftrag der OdA Gesundheit Bern
Prof. Dr. Ines Trede
28.05.2020–31.07.2020
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Abschlüsse Pﬂege und Betreuung
Barbara Petrini, Prof. Dr. Ines Trede
01.08.2020–31.12.2022
Teilprojekt EHB im Standortprojekt ZHAW «Berufskarrieren und Berufsverbleib
Gesundheitsberufe» (Strategie Fachkräftemangel in den Gesundheitsberufen)
Prof. Dr. Ines Trede
01.01.2019–31.12.2020
Berufsmaturität: Karrierewege und Perspektiven
Prof. Dr. Ines Trede
10.01.2020–31.03.2021

Evaluation
Check-up Distance Learning
Prof. Dr. Lars Balzer
15.04.2020–30.06.2021
Evaluation des Projekts «LIFT Züri»
Prof. Dr. Lars Balzer, Ellen Laupper
01.06.2020–30.11.2021
Evaluation Projekt Friendly Workspace Apprentice
Prof. Dr. Lars Balzer, Dr. Véronique Eicher
01.12.2019–31.12.2022
Externe Evaluation des Projekts «n47e8» des Bildungszentrums Limmattal
Prof. Dr. Lars Balzer, Dr. Véronique Eicher
01.07.2019–30.09.2022
Wissenschaftliche Begleitung des Projekts «Kochtalentklasse» der Allgemeinen Berufsschule
Zürich ABZ
Prof. Dr. Lars Balzer, Dr. Véronique Eicher
01.02.2018–31.12.2020
Bedarfserhebung zu Beratungsangeboten in der beruﬂichen Grundbildung im Kanton Zürich
Prof. Dr. Lars Balzer, Dr. Marlise Kammermann
01.12.2019–30.09.2020
Evaluation dans le canton de Vaud 2019–2021, Projet LIFT
Prof. Dr. Lars Balzer
01.06.2020–31.12.2021
Unterstützung der Solothurner Spitäler AG bei der Evaluation des Pilots des neuen
Bildungskonzepts Berufsbildung Pﬂege
Prof. Dr. Lars Balzer
01.08.2020–31.07.2021
Evaluation im Rahmen des Reformprozesses Versicherungsfachfrau/-mann mit eidg.
Fachausweis des Berufsbildungsverbandes Versicherungswirtschaft VBV/AFA
Prof. Dr. Lars Balzer
01.08.2020–30.06.2021
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Evaluation des Programms «Jugendprojekt LIFT»
Prof. Dr. Lars Balzer
09.05.2016–31.12.2021
Projektbegleitung Informatik 4.0, GIBB Bern
Prof. Dr. Lars Balzer
01.02.2018–31.12.2020
Entwicklungspfade mit LIFT
Prof. Dr. Lars Balzer
01.07.2020–31.12.2022
Wie beeinﬂussen psychologische Faktoren das Ausfüllverhalten bei «geräteübergreifenden»
Online-Befragungen und wie hängen sie mit der Datenqualität zusammen?
Ellen Laupper
01.08.2019–31.07.2022
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Pbulication list

Publications 2020
Journals with peer review
Aprea C., & Sappa V. (2020). Individual Conceptions of Vocational Learning and Teaching across
Learning Sites in the Swiss Context. Manifestation and Associations with Occupational Field and Role of
Actors, Zeitschrift für Berufs- und Wirtschaftspädagogik (ZBW), 29, 165-183.
Aprea C., Sappa V., & Tenberg, R. (2020). Connectivity and Integrative Competence Development in
Vocational and Professional Education and Training. An Introduction to the Special Issue, Zeitschrift für
Berufs- und Wirtschaftspädagogik (ZBW), 29, 13-16.
Barabasch, A. (2020). Editorial. Creativity and Art-based Learning. Journal of Adult and Continuing
Education, 26(1), 3-5.
Barabasch, A., & Keller, A. (2020). Innovative Learning Cultures in VET – ‘I generate my own projects’.
Journal of Vocational Education and Training, 72(4), 536-554.
Bosset, I., Duc, B., & Lamamra, N. (2020). La formation professionnelle en Suisse: des limites révélées
par les résiliations de contrat d’apprentissage. Formation emploi, 149, 39-60.
Caruso, V., Cattaneo, A., & Gurtner, J.-L. (2020). Exploring the Potential of Learning Documentation
as a Boundary Object in the Swiss Vocational Education and Training System. Zeitschrift für Berufs- und
Wirtschaftspädagogik – Beihefte, Band 29, 213-232.
Cattaneo, A. A. P., Boldrini, E., & Lubinu, F. (2020). “Take a Look at This!”. Video Annotation as a
Means to Foster Evidence-based and Reﬂective External and Self-given Feedback: A Preliminary Study in
Operation Room Technician Training. Nurse Education and Practice, 44(102770).
Cattaneo, A., & Motta, E. (2020). “I reﬂect, therefore I am… a good professional”. On the Relationship
between Reﬂection-on-action, Reﬂection-in-action and Professional Performance in Vocational Education.
Vocations and Learning, 1-20.
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Da Costa Cabral, F., Gremion, C., & Roblez, A. (2020). Évaluation formatrice, rythmes et travail de
groupes à distance. Évaluer - Journal international de recherche en éducation et formation (e-JIREF),
Numéro Hors-série, 77-84.
Duc, B., Lamamra, N., & Besozzi, R. (2020). Les formateurs et formatrices en entreprise : impact de
leur posture sur les formes de socialisation professionnelle des apprenti-e-s. Formation Emploi, 150,
167-188.
Duemmler, K., Caprani, I., & Felder, A. (2020). The Challenge of Occupational Prestige for
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